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SCRUTINY COMMITTEE REPORT

To:  Chair, Ladies and Gentlemen

GREENFIELD SCHOOL OUTREACH SERVICE 
UPDATE

1.0 SUMMARY OF THE REPORT

1.1 This report outlines the work of the current support being provided to mainstream 
schools by Greenfield Special School.

2.0 RECOMMENDATIONS

2.1 The content of this report is discussed and noted.

3.0 INTRODUCTION AND BACKGROUND

3.1 Greenfield Outreach Service has been supporting schools within the Local Authority 
(LA) of Merthyr Tydfil for over three years.  The Outreach Service comprises of Vicky 
Jefferson (Assistant Head; Greenfield School) and Anna Price (HLTA/Behaviour 
Analyst). 

3.2 The aim of the service is to upskill staff to be able to effectively support pupils with 
Additional Learning Needs (ALN) within their settings.  The nature of the support will 
vary according to the specific needs of the pupils, the staff and the school.  The 
support may incorporate a number of elements including: advice; consultation; 
training; joint planning; modelling of techniques and strategies; assessment and 
individual or small group work with pupils or staff.  

3.2.1 The aim is achieved by:
 Providing accredited training events, built around the needs of individual settings.
 School to school work: planning strategic ways forward, modelling good practice 

and encouraging collaborative work between settings.
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 Sharing good practice from Greenfield: i.e. holding moderation events for teachers 
working in LA Learning Resource Bases (LRBs) and supporting with assessment 
procedures.

 Developing individual plans for pupils where the current situation is resulting in an 
impact on their quality of life in school.  The plans provide the school with specific, 
achievable person-centred outcomes.  The Outreach Service will work closely 
with the school to achieve these outcomes. 

3.3 Priorities

Greenfield Outreach Service works closely with the LA, and specifically the Chief 
Education Officer to map priorities for the year in line with MTCBC’s Business Plan.  
The priorities for this academic year are to:

1. Support the new provisions established within the LA
2. Evaluate the impact of the Positive Behaviour Support (PBS) training and identify 

next steps
3. Evaluate the impact of the Person Centred Practice (PCP) training and identify 

next steps
4. Provide, monitor and evaluate the Training Programme
5. Conduct an ALN Review of Cyfarthfa High School and follow this up with a 

programme of support

4.0 WHERE WE WERE

4.1 Prior to utilising the services at Greenfield Special School the LA had no specific 
outreach support for schools.

5.0 WHERE WE ARE NOW

5.1 Priority 1:  Support for the new provisions established within the LA

5.1.1 As a measure to ensure the LA has suitable provisions available to meet the needs 
of all learners, new provisions have been established.  These are made up of an 
additional Foundation and Key Stage 2 (KS2) Autistic Spectrum Disorder (ASD) 
class; a newly established Foundation and KS2 Nurture Provision and a newly 
established KS2 Social, Emotional and Behavioural Difficulties (SEBD) provision.

5.1.2 The provisions have all accessed support from the Outreach Service, in terms of 
training, meetings and class observations followed with support and advice.  The 
Outreach Service has supported the Nurture Provisions with visits to similar settings 
and access to relevant courses to further develop knowledge and understanding, 
including the Nurture Network Training.

5.1.3 The Foundation Phase ASD provision, where there is an experienced teacher, has 
settled quickly and easily; while the KS2 provision continues to need some further 
development time, mainly the result of a newly established team of staff.  

5.1.4 The teachers from the Nurture provisions and the KS2 SEBD class found the Nurture 
Network Training to be very beneficial.  The staff have broadened their 
understanding of how to develop the provisions further, by ensuring their provisions 
allow the time to build trusting relationships with adults and peers in order to prepare 
them for the social and intellectual demands of school life.  They are now more 



confident in their ability to provide an environment that meets the needs of the 
learners.

5.1.5 The KS2 Nurture Provision has found the mix of pupils remaining from the complex 
needs LRB and the new pupils for the Nurture Provision to be a challenge: the two 
groups have presented different problems and needs, which have been difficult to 
manage within the same setting.  The teacher has used the tools and skills 
developed from the PBS and PCP training to work through ideas and solutions to 
make this work more effectively. 

5.1.6 There have been improvements to all settings since they were originally established 
in the Autumn Term.  Moving forward, Outreach will continue to support with advice 
and guidance as and when is needed.

5.2 Priority 2:  Evaluate impact of the Positive Behaviour Support training and identify 
next steps

5.2.1 Greenfield School and Outreach have been delivering BILD accredited training of 
PBS for over three years now.  The training has been produced in conjunction with 
Jon Hull of Prospect Ltd Training.  The training is made up a four day certified 
Practitioner Course which is aimed at all school staff and a one day certified Safer 
Interactions course which is aimed at members of the Senior Leadership Teams.  
The staff that have attended the courses, have ranged from Learning Support 
Assistants to Headteachers.  Every school in the authority has taken part in this 
training in some way: for some schools this has been for a minority of staff to attend 
the events and the information has then been disseminated throughout the school; 
for other schools a large number have staff have attended the four day events.  
Some schools have chosen to have extra training from Greenfield and Outreach in 
terms of INSET or twilight training for the whole school.

5.2.2 Regular evaluations are collected from each training session, however these 
evaluate the effect the training has had on the indivdual particpant, therefore a 
Quality Assurance Audit was devised by PBS trainers and Jon Hull, which could be 
used to evaluate the impact the training has had on the schools as a whole.  This 
survey was shared with schools and the responses from the schools were collated 
(Appendix 1).  It was hypothesised that the more people that had been trained in a 
setting, the further embedded the PBS approach would be. 

5.2.3 The results found that all schools had disseminated information from the training.  
Hhowever the quality of this feedback and the impact it had on initiating change, was 
very much dependent on the position and role of the participant within their school.  
The survey found that in most cases, the schools where most impact was evident,  
had participants on the four day course, who held leadership roles.  In most cases, 
the schools where most impact was observed, did not have the most number of 
people trained in this approach.  This would suggest that embedding this approach is 
not a direct relation to the number of people trained, but to the position of the 
person/people attending the training, and their capacity, competence and confidence 
at driving and leading the approach. 



5.2.4 The audit also highlighted that schools were more confident in their understanding of 
why behaviour occurs and more competent in analysing behavioural data to inform 
practice.  However, schools did not feel that the training could be directly linked to a 
reduction in exclusion rates.  In fact, even in the schools where exclusion rates had 
decreased, schools believed this was more likely to be linked to a change in cohort 
of pupils, as oppose to the change in the understanding of behaviour.  The audit also 
highlighted that few schools were using PBS Plans and were not confident in the use 
of physical interventions.  Some schools did not feel that they required PBS Plans, 
while others thought this was an area for development.  All schools who declared 
they were not confident in the use of physical interventions stated that this was not a 
training issue; but a problem related to the lack of using them.  Schools felt they 
were better at exploring alternative (and preventative strategies) which meant they 
did not need to physically interevene.  However, this lack of practise has resulted in 
staff not feeling confident that they can remember how to intervene correctly if 
needed.  From delivering annual refreshers to all participants, although staff do not 
feel they are able to remember what to do, practice demonstrates this is not the case 
and recall is always good, with 100% of refresher particiapants achieving a pass with 
ease.

5.3 Priority 3:  Evaluate the impact of the Person Centred Practice

5.3.1 In preparation for the ALN Reform, the Outreach Service has been working with 
Helen Sanderson Associates to deliver PCP training across the authority in all 
settings including Early Years and Further Education.   A Working Party was 
established to work alongside the Outreach Service.  The Party consisted of three 
ALN Coordinator`s from mainstream schools: one from a Welsh Medium Primary; 
one from a Roman Catholic Primary and one from a Seconday School.  

5.3.2 Over the last two years, the Working Party have delivered training to all schools on 
PCP; Person Centred Reviews and Person Centred Outcomes.  Nearly all schools 
sent two representatives to the training events where they became Person Centred 
Coaches for their settings.  The coaches were expected to complete two modules of 
eLearning in addition to attending the training events and were provided with a 
training tool to take back to their settings to disseminate the information to the rest of 
their school.

5.3.3 The Person Centred Schools Self-Assessment document was used by schools in the 
authority to evaluate the impact of the training within the settings (Appendix 2).  
Alongside this, the Outreach Service has liaised closely with schools to quality 
assure their reflections and self-assessment responses.  The grading system of the 
self-assessment document should be considered in terms of:

1. Not begun to consider this aspect of PCP
2. Beginning to consider this element of PCP
3. The ALNCo has a good understanding of this aspect and plans are in place to 

operate in this way
4. Already operate in a person centred way in this area in some parts of the setting
5. The whole school is operating using person centred practices in this aspect



5.3.4 The results show that most schools have graded themselves around 2`s and 3`s, 
which suggests that most settings are beginning to consider elements of PCP with 
some settings already establishing good groundings and plans on which to build.  
The schools that were most confident with their practice included the schools where 
the coach was one of the Working Party and also included some of the schools who 
were most confident and competent with PBS approaches.  The Afon Taf Cluster 
schools and the Welsh Medium Schools graded themselves lower than the other 
schools overall.  This is likely to be a result of access to training.   The Afon Taf 
Cluster was the least well represented throughout the training events and this may 
have impacted in their readiness to move forward with the approach.  The Welsh 
Medium cluster however, only consists of two schools: one of whom is part of the 
working party (reflected in the grades 4 and 5) and one of whom did not attend the 
training (which reduced the overall score).  However, it is worth noting, that since the 
self-assessment documents have been completed, the Welsh Medium Schools from 
Merthyr and RCT have now joined as a cluster and the Merthyr Person Centred 
Trainer has been delivering further training to them and has been working on 
modifying the materials into Welsh.

5.4 Priority 4: Provide, monitor and evaluate the Training Programme

5.4.1 The training programme is a series of events that the Additional Learning Needs 
department contribute to.  In addition to the extensive training events from the 
Positive Behaviour Support programme , the Person Centred Practice events and 
ASD Awareness,  the Outreach Service has also offered the LRB Moderation Project 
to the programme.

5.4.2 Teachers from the LRBs within MTCBC have been working collaboratively over the 
last three years to increase the accuracy, validity and consistency of Teacher 
Assessments for pupils with ALN across the Authority.  This project is being led by 
South Wales Cross Consortium Special School Moderation Network.  The aim of the 
project is to establish a consistent approach to moderating pupils work in order to 
create consistent levelling; to introduce a system; to monitor and verify the 
moderation process and to analyse the impact of the model for effectiveness.  The 
LRB teachers meet once a term, with moderated work which is internally verified.  
Following this, a sample of the work is taken to be externally verified by the South 
Wales Cross Consortium Moderation Network.  The attendance has gone from 50% 
of LRBs attending during the last academic year, to 100% attendance in the Autumn 
Term.  This reduced slightly again in the Spring Term for various reasons, including 
an Estyn inspection and maternity leave.  

5.4.3 The number of work passing internal moderation has increased this term to 65% of 
work receiving a pass, which has been a significant increase from 11% in the 
Autumn Term (see Appendix 3).  The quality of work that has been submitted 
internally is also improving.   The external verification figures were at 100% pass rate 
last academic year and have remained at 100% pass rate again this year.   This 
suggests that the quality assurance procedure is effective and reliable.



5.5 Priority 5:  Conduct an ALN Review of Cyfarthfa High School and follow this up with 
a programme of support

5.5.1 In May 2019, the Outreach Service was requested to join a team to carry out an 
ALN/Behaviour Review of Cyfarthfa High School.  It was the aim of the Head 
Teacher to look at improving systems for behaviour and ALN at the school.  The 
Review involved reflecting on varying aspects of practice and procedures throughout 
the setting by: meeting with the Leadership Team, Heads of Departments and the 
Student Support Centre; interviewing pupils; viewing documentation and undertaking 
a tour of the school.

5.5.2 From the behaviour aspect of the Review, the findings included a need to:
 consider the vision, values and beliefs of all stakeholders throughout the school;
 reflect on the current behaviour policy;
 improve communication strategies across the school;
 develop a clear and consistent graduated response which takes the emphasis of 

Senior Leaders crisis managing pupils; and
 consider the use of the environment and organisation of the day to reduce 

incidents during high congestion times.

5.5.3 Following the Review, the Outreach Service allocated ten days of support to work 
with the school to meet the recommendations.  The support has consisted of time 
spent with various members of staff to problem solve and plan a way forward.  The 
staff involved began initially with the Headteacher and the Assistant Heads, who lead 
the Pastoral Team.  The main priorities, alongside those from the Review, were 
identified and steps were taken to begin addressing the vision and values of the 
school.  It quickly became apparent that to make a significant difference and to 
instigate change across the whole school, more people were needed and specifically 
those outside of a pastoral or leadership role.  By approaching behaviour in this way, 
the school were to make behaviour `everybody`s business`.  The school set up a 
Behaviour Team, which consisted of ten people with various roles and 
responsibilities, including the Head, Assistant Heads, Head of Department, Heads of 
Year, Teachers and a Higher Level Teaching Assistant.  The Behaviour Team spent 
time working with their colleagues, and pupils, to develop an understanding of 
everyone`s perceptions and opinions before going on to construct the collective view 
and a way forward. 

5.5.4 To date the school have:

 remodelled the Behaviour Policy, with an emphasis on PBS and reinforcing 
appropriate behaviours, whilst also addressing the systems for inappropriate 
behaviours;

 designed signage and displays to promote the visions and values of the school;
 developed a graduated response, which places accountability of behaviour on all 

stakeholders at all levels, and which also incorporates a problem solving 
approach to managing challenging behaviours, including the use of PCP tools;

 planned and disseminated training events to all staff and information sessions to 
all pupils;

 considered ways of improving communication systems through the use of more 
effective `face to face` meetings and electronic systems as required; and

 developed documents to share with external agencies and visitors to promote 
consistency of approaches to behaviours and to lay out expectations to all 
involved.



6.0 WHERE WE WANT TO BE

6.1 A key component of the National Mission for Education from Welsh Government is 
the development of schools as Learning Organisations, learning from both within 
their own sector and beyond.  

6.2 The use of the expertise within Greenfield Special School enables schools within the 
County Borough to learn and develop their own skills to support some of our most 
vulnerable learners.  

6.3 Our ultimate aim is that schools are able to identify and source the best practice 
needed to meet the specific needs of their community, truly becoming schools as 
Learning Organisations within a self-improving schools system.

7.0 WHAT WE NEED TO DO NEXT

7.1 Positive Behaviour Support Training

It is important to continue to build schools confidence and competence, allowing 
schools the choice to either send more staff on the four day course or to continue to 
train key leaders in the school to drive the approach throughout.  The Outreach 
Service is able to continue to support schools with INSET and twilight courses where 
needed.  It would also be highly beneficial to build capacity across the Authority by 
training a Behaviour Lead in each cluster as a Positive Behaviour Support trainer

7.2 Person Centred Practice

There are plans in the next financial year to continue to drive the Person Centred 
Training across the Authority.  Through the quality assurance assessments, it has 
become evident that many schools have not felt confident enough to deliver and 
drive the approach throughout the school and that they would prefer more staff to 
access the training delivered by the Working Party.  Therefore, the training 
programme will incorporate this need throughout the year.  The LA will explore the 
opportunities to gain further funding from the Transformation Grant to continue this 
work.

7.3 Training Programme

There is still some progress to be made.  Some participants have already contacted 
the Outreach Service to request extra support for the Summer Term Moderation 
event.  It has also been reported that the workload on participants is an issue, as 
schools are requesting that LRBs submit for this moderation event while also 
submitting for their cluster mainstream moderation.  It has been suggested that LRBs 
would only need to submit work for the LRB project, but this discussion needs to be 
taken forward with the Headteachers. 



7.4 ALN Review of Cyfarthfa High School

The developments from the Autumn and Spring Term will continue into the Summer 
Term.  Creating change takes time and is very challenging: it has been refreshing to 
observe the enthusiasm, energy and determination of the behaviour team to make a 
difference within their school.  All the recommendations have been taken on board 
and developments are under way for each one: these will now take time to embed 
and flourish.

8.0 CONTRIBUTION TO WELLBEING OBJECTIVES

8.1 The contents of this report relate to the following Wellbeing Objectives:

 Best start to life – children and young people get the best start to life and are 
equipped with the skills they need to be successful learners and confident 
individuals.

SUE WALKER
CHIEF OFFICER, LEARNING

COUNCILLOR LISA MYTTON
PORTFOLIO LEAD 

BACKGROUND PAPERS
Title of Document(s) Document(s) Date Document Location

Does the report contain any issue that may impact the Council’s 
Constitution? 
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2b. Seeing the learner as an individual and 
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2e. How we understand how a learner 
wants to be supported
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the senior leadership team

1 2 3 4 5
0%

10%

20%

30%

40%

50%
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the staff in using person-centred practices



1 2 3 4 5
0%
5%

10%
15%
20%
25%
30%
35%
40%
45%
50%

3c. Professional learning
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3h. How we are involving governors in 
person-centred practice
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3i. Working with other agencies that 
support children and young people
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3m. How we support families to contribute 
their knowledge and expertise
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Afon Taf Cluster
Developing as a Person Centred Organisation
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Developing as a Person Centred Organisation
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Developing as a Person Centred Organisation
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Developing as a Person Centred Organisation
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LRB Moderation Project 2017-2018

LRB Moderation Project 2018-2019


